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REPORT
ON
THE QUALITY OF LEARNING AND TEACHING IN FRENCH

SUBJECT INSPECTION REPORT

This report has been written following a subjespiection in St Patrick’'s Comprehensive School.
It presents the findings of an evaluation of thaliqy of teaching and learning in French and
makes recommendations for the further developmietiteoteaching of this subject in the school.
The evaluation was conducted over two days durihighwthe inspector visited classrooms and
observed teaching and learning. The inspectoranted with students and teachers and examined
students’ work. The inspector reviewed school plagrdocumentation and teachers’ written
preparation. Following the evaluation visit, thepector provided oral feedback on the outcomes
of the evaluation to the principal. The board ofnagement of the school was given an
opportunity to comment on the findings and recomaadginns of the report; the board chose to
accept the report without response.

SUBJECT PROVISION AND WHOLE SCHOOL SUPPORT

French and German are the modern foreign langutgred to students in the school and access
to the study of a language is open to all studdPri®r to enrolment in first year, students are
invited to select one of the two languages. Fraadet against German on the timetable in both
junior cycle and senior cycle. Students are tairghtixed-ability groupings in the first two years
of junior cycle while there are higher level andlinary level classes in third year. Class
groupings in the optional Transition Year (TY) anéxed ability. As there is a clear commitment
to the teaching of foreign languages, it is suggkshat ways of increasing students’ access to
languages be explored. In this regard, the pravisfoa module in a second language during TY
should be considered.

Timetabling provision for the subject is satisfagtwith four single periods per week allocated in
first year and second year. This increases to ffiegods in third year. TY classes have four
periods per week while students in fifth year amdikth year have five periods. The allocation of
single periods is an advantage in language leamasrigallows for regular class contact.

There is a strong commitment to the use of infoimmadind communication technology (ICT) in
the school. Many classrooms are equipped with apoten and an interactive whiteboard with
Promethean Active Studio software, and it is plant® have a computer in every classroom
within the next school year. Computer laboratoaes available for use by the language teachers
on request. There are extensive resources for déaygglearning including equipment such as data
projectors and CD players as well as a range of ¥ sets of novels suitable for different age
groups. Some of the teachers of French have déedjméassrooms while other teachers move
from room to room. Posters, maps and samples déstg’ work decorate many rooms and create
a stimulating and attractive environment.

There are currently six teachers of French on th#. LContinuing professional development
(CPD) is actively encouraged by management andsfuace made available to pay for



membership fees for the relevant subject assonialibe teachers have undertaken CPD both in
Ireland and in France, including ICT courses sushcamputer-assisted language learning
(CALL). It is very positive that there is ongoingliaboration and sharing of expertise in the use
of ICT among colleagues. As the use of ICT becommese widespread, it is planned to
encourage students to have contact with their Frgen pals by means of a Frerabg, with
occasional oral and visual contact made possibtigh the use dikype.

Cross-curricular support for the subject in theosths very good. Students take part in the
school’'s annual Creative Writing Competition andedection of their entries in French are on
display. Posters and invitations for the annualnEinebreakfast for junior cycle students are
prepared in conjunction with the Art departmentisit is arranged to the local French market;
and students in fourth year have an opportunitysit Lourdes. A student exchange took place in
2007-2008 with a school in Brittany as part of Staris town-twinning arrangement and a
further exchange visit is planned.

PLANNING AND PREPARATION

One of the teachers of French acts as co-ordifiatdhe subject and the role includes chairing
department meetings as well as the co-ordinatiadepartment policy. Welcoming and inducting
new or substitute teachers is another key aspabeafle. Management facilitates the holding of
one subject meeting each term. This is good peaeticit promotes discussion and the sharing of
ideas among the members of the department.

A subject plan has been prepared which providesnmtion on areas such as subject aims and
objectives, class organisation, planning for sttslevith special educational needs, resources and
curriculum content for the various year groups. ldeer, the yearly schemes of work are limited
in the detail provided. In order to further progrélse subject plan and to ensure that it becomes a
blueprint for future development, it is recommendealt the teachers identify a number of key
areas as their focus. These areas might inclugbitepmethodologies, students’ use of the target
language and the use of ICT. Some of these areadraady being targeted in class but have not
to date been documented in the plan. In particutais recommended that the section on
curriculum content be expanded so as to includmileg outcomes for each year group and
details of the methodologies to be used. Minutesieétings should also form part of the subject
plan so as to ensure a record of decisions takérofithe progress made. This will facilitate the
review of the plan and will help to identify areas future development.

There was evidence of some very good individuahmilzg by teachers in the schemes of work
for the lessons visited. The lesson notes revealegimphasis on student learning with clear aims
and objectives for each lesson. The sharing ofdbisd practice is suggested as a way for the
teachers to collaborate on the development of cammridten programmes of work for each year

group.

TEACHING AND LEARNING

The standard of teaching and learning was very imghe lessons visited. The lessons were well
structured and content and pace were appropriathet@lass group. Good practice was seen
when there was good lesson management, when a oategching strategies was used and when
students were engaged in the learning process.irtagration of the key language skills of



listening, reading, speaking and writing arounchame ensured a smooth transition from one
activity to the next and facilitated student leami

There was very good use of French by the teacbertgdching lesson content and for classroom
communication. It was especially good to note thest practice was also implemented with junior
classes and that from the start of first year, gnamterminology was given in French. In this
way, students are encouraged to become more laaguagre and they become accustomed to
hearing French spoken as part of daily classroderdntion. There was also an awareness of the
importance of ensuring that students develop halbit®rrect pronunciation. However, while the
teachers’ use of French was very consistent, tiseeeneed to increase students’ confidence in
speaking the language. At times, a slight adjustrimetne way questions are asked by the teacher
would ensure that students have more opportunilesommunicate in French. Phrasing
questions in such a way that students respond émdfr rather than English would help to
reinforce the emphasis on the target language.idngvstudents with the necessary phrases for
use with ICT equipment is also suggested as aegiathat could be utilised to increase
classroom communication.

The lessons were consistent with the planned pnugeaof work and it was very positive to see
the continuity with prior learning. However, whiteany lessons had clear aims and objectives, as
evidenced in the teacher’s lesson plan, thesewens not always communicated to students. It is
recommended that this practice be extended andtlieatearning outcomes be shared with
students as a way of encouraging an awarenese pitipose of the lesson.

The use of games and strategies to support leam@rgga particular strength of the teaching
observed. Many lessons includechat du jour or word of the day which was highlighted during
the lesson. Asking junior cycle students to anddverroll using the chosen word was a quick and
effective way of improving vocabulary and word rgoition. Games were often used as a warm-
up activity at the start of a lesson. Cards witlathier images, a guessing game on objects in a
suitcase and a clock caught the students’ atteatioihelped to get them involved in the learning
process. The use of such active-learning methotedognd the support offered by visual aids
helped students to participate in the lesson armlesied a successful environment for learning.

It was very positive to note the emphasis on caltawareness in many lessons. In senior cycle, a
letter from France created a sense of authenticnmeoritation between the teacher and the
students and was well integrated into the workhef lesson. In TY, a video on young people’s
leisure activities in French-speaking countries aptly linked to the students’ own lives and to
their project work. Students in junior cycle madesgntations on French transport or studied a
text on a French singer followed by work on a sodipwing students to select the song helped
to engage them in discussion on the topic. In ardtistance, an extract from a literary text by
Daudet was used to build awareness of Europeaarpiand civilisation. The text served as a
starting point for a range of activities includiegamination preparation. The choice of a literary
text enriched the work of the lesson and providedhaight into the short storgenre. It clearly
demonstrated how such texts can enhance learnmdgh@w they can create a rich linguistic and
cultural world for students to explore.

New vocabulary was presented clearly and in a waé ways. There was good use of the
whiteboard to consolidate grammar and vocabulamkwand handouts were used appropriately
as a support for learning. When the primary purpdselesson is the teaching of vocabulary, it is
suggested that the provision of a reading text dbelp students to see the words used in context
and so would facilitate learning. This would betjgafarly important in senior cycle when a
number of short texts could be used to allow ffedéntiation in levels of knowledge.



The layout of the classrooms allowed for flexilyilin the seating arrangements, and this was of
benefit when pair and group work was organisedialt good to note that activities based on pair
work were well integrated into the lesson and aldvor students to learn from each other. The
interactive whiteboards were used very effectivilying the lessons and allowed for whole-class
exercises to be carried out while the teacher romgdt students’ participation. In order to
maximise learning, it is suggested that such oa-texts could be further exploited by asking
students to read the text aloud with the on-linmm@ntary. An interactive clock and PowerPoint
presentations were also used to teach new comdrbaassess students’ knowledge of a topic.

The atmosphere in the classes visited was relanédyaod humoured. The rapport between the
teachers and students was very positive and tHigetieto support learning. The teachers’

enthusiasm and energy played a key part in encimgrggrticipation and students’ efforts were

affirmed and encouraged. Students demonstratedterest in their work and were fully engaged

in the learning process.

ASSESSMENT

A range of assessment modes is in place to mostitmients’ progress including classroom tests
and twice-yearly house examinations. An oral agsessis included at senior cycle. Feedback is
given to students on their performance and thelteesue used to inform future work. An
examination of a sample of copybooks showed thatdweork is regularly assigned and corrected
and there was evidence of a good standard of wairigtachieved. As there is a strong emphasis
on supporting learning, it is suggested that tlaehers might find the Assessment for Learning
(AfL) techniques of interest as they help studetatsimprove their language proficiency.
Information on AfL can be found on the website lbé tNational Council for Curriculum and

Assessmentww.ncca.ie).

The teachers keep a record of students’ resultenBaare kept informed of students’ progress
through the student journal, the twice yearly répand the annual parent-teacher meeting.

SUMMARY OF MAIN FINDINGS AND RECOMMENDATIONS
The following are the main strengths identifiedha evaluation:

» Provision and support for languages is very good.

e The use of ICT for teaching and learning purposexiively promoted.

* There was a high standard of teaching and leainittie lessons observed.

* Good planning for lessons was observed and a widger of classroom activities was in
evidence.

» There is a very good emphasis on the developmeniltfral awareness and this helps to
enhance the learning experience for students.

As a means of building on these strengths and doead areas for development, the following
key recommendations are made:

» Itis recommended that future subject planning $oon a number of key areas, including
the development of learning outcomes for each geaup.



» The practice of sharing learning outcomes with etisl should be extended to all classes.
« As part of lesson planning, the teachers shoul# ktostrategies to improve students’
confidence in speaking French.

A post-evaluation meeting was held with the priatigt the conclusion of the evaluation when
the draft findings and recommendations of the eatadn were presented and discussed.
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