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A whole-school evaluation of management, leadergind learning (WSE-MLL) was
undertaken in April 2015 in Saint Patrick's Comperekive School, Shannon. This report
presents the findings of the evaluation and malke®mmendations for improvement.
During the evaluation, the inspection team met whth school's board of management, in-
school management, and groups of teachers, paredtstudents. Inspectors also reviewed
a range of school documentation and responsesedstiqganaires and examined other data
in relation to the operation of the school. As pdithe evaluation, a range of lessons across
a number of subject areas was inspected. The lobandnagement of the school was given
an opportunity to comment in writing on the findsngnd recommendations of the report,
and the response of the board will be found irathyeendix of this report.

I ntroduction

Saint Patrick’'s Comprehensive School is a one of twoviders of post-primary education
in the town of Shannon. The school is inclusivat$nadmission practices and caters for
students across the full ability spectrum from @alrrange of socio-economic and cultural
backgrounds. The trend in increasing enrolmentesB@08 is anticipated to continue into
the future. The school’'s current enrolment is 72ddents which includes thirty-two
students enrolled on Post-Leaving Certificate oesirdhere has been a large turnover of
staff in recent years due to retirements and theals middle management team has been
significantly reduced.

SUMMARY OF FINDINGS AND RECOMMENDATIONS FOR FURTHER
DEVELOPMENT

Key Findings

* The board of management is very supportive of dteal but it needs to take a
more proactive role in overseeing planning for sthmprovement.

e Some aspects of the roles of senior and middle geanant need to be reviewed in
order to drive the school’'s developmental priositie

e The staff are committed and they voluntarily leatiatives including a range of
co-curricular and extra-curricular activities.

* The parents’ association makes a valued contributicstudent activities, however
greater partnership with parents is required.

e Care for students is a priority in the school.

e The school provides a very broad curriculum.

« Facilities in the school are very good and theding is well maintained.

e It is essential that significant aspects of thepsupfor students with additional
educational needs be reviewed.

« In the majority of lessons teaching and learningengood with very good practice
noted in some lessons; there was scope for impremtin a minority of lessons.

* Some recommendations from previous inspection tegwve been implemented
whilst other key recommendations still need to tiédressed.

Recommendations for Further Devel opment
* The board of management should ensure that a rayss¢ém of whole-school
action planning underpinned by target-setting, amgaeview and consultation
with all stakeholders is put in place.



e The roles of senior management and middle manadesheuld be strategically
linked to the school’'s improvement agenda.

* To optimise the management and care of studentsattie of behaviour should be
reviewed, a student-support team should be edtadlisand a formal school
attendance strategy should be developed.

e Greater involvement of parents in school life netedbe developed and the board
should establish and maintain procedures to fatdlithe involvement of students
in the operation of the school.

» The school’s allocation for special educationaldseghould be used in full for its
intended purpose and to the maximum benefit ofesttedwith identified additional
learning needs.

e Strategies for differentiation and assessmentdarming practices need to be more
widely and more consistently implemented to supje&tning across the range of
abilities.

* Collaborative subject department planning shoukliemthat schemes of work are
appropriately detailed to guide teaching and leerand include action planning
for improved attainment.

1. QUALITY OF SCHOOL MANAGEMENT AND LEADERSHIP
1.1 School ownership and management

The board of management is appropriately constituteeets regularly and members have
received training for their role. The board is veypportive of management, staff and
students and strong links are in place with thalleommunity. Good quality minutes of
board meetings are recorded. Members of the bdsocattend school events.

An agreed written report is communicated to thehewy staff following each meeting of
the board. To further strengthen partnership wibepts an agreed written report should
also be made available to the parents’ association.

The board supports the financial management o§t¢heol and has played a central role in
the ongoing refurbishment of the school plant idirig planning for the new extension.

The board discusses and ratifies school policiethey are presented to it. In a previous
Whole School Evaluation (WSE) report (2007) on¢hef main recommendations was that
‘the board should be more proactive with regargdticy review and developing the school
plan and to continue to involve the whole-schoahomnity in the process.’ Based on a
review of policies and the school plan providedimyithe inspection, it is not evident that
this recommendation has been addressed by the.Boaame cases policies do not reflect
school practice and as they are not signed andl date difficult to establish when they
were last reviewed. This 2007 WSE recommendatiaulghstill constitute a priority for
the board.

The board have identified appropriate developmemtalkities for the school. To achieve
these, two actions are needed. First, the boardisnteebe briefed on current developments
on school self-evaluation requirements and to beviged with a greater level of
information on baseline school data including atterce rates, trends in certificate
examination results and the progress made in théeimentation of recommendations from
previous inspection reports. Second, the boardseedversee systematic action planning,
where it tracks progress on the priorities it hdentified for the school, including
appropriate consultation and involvement of paegnt student representatives.



The parents’ association actively engages in thgardsation and funding of several school
activities, however further partnership with paseneeds to be developed. The parents
interviewed feel that the school is well run andarted high levels of satisfaction with the
quality of teacher-student relationships and tleadrcurriculum on offer to students.

1.2 Effectiveness of leadership for learning

The principal and deputy principal work well togetland have a strong commitment to the
school. As the senior management team they undestalinge of duties to support the day-
to-day running and administration of the schoolisltacknowledged that the significant
reduction in the school’s middle management teaar twe past six years has impacted on
the co-ordination of particular programmes, haseased the duties of the principal, and
has meant that day-to-day management of studesthidih to be prioritised over school
planning to some extent. Given the changing neétteecschool and a projected increase in
enrolment, it is now timely that the roles of treni®r and middle management team be
reviewed and strategically assigned so that thaeyadapt more effective leadership roles to
drive the school’s improvement agenda.

There was evidence that members of staff are safiivated and display this by voluntarily

leading initiatives such as the Droichead projed a range of co-curricular and extra-
curricular activities. The sharing of internal exfse as a model of staff training should be
further encouraged. Staff continuing professionavedlopment (CPD) related to the
school’'s developmental priorities should be planaed an audit of whole-staff training

needs should be undertaken to inform a CPD plantig future.

The year heads and class tutors have a key rdieeimperation of the school’'s code of
behaviour. Students interviewed articulated thedrfee greater consistency and clarity in
the application of sanctionfreas for development include the agreement oéardhdder

of referral linked to sanctions and the incorpanatof a scheme of positive rewards for
students. The school’s policy and procedures fepsnsion and expulsion should also be
detailed in the code of behaviour. In this context code of behaviour should be reviewed
in line with Developing a Code of Behaviour: Guidelines for Schools, National Educational
Welfare Board (NEWB). Students and parents showddcbntrally involved in this
recommended review.

Improved school attendance is an identified proof the board The introduction of
ePortal is commended and parents highly praisedeking system to notify them of
absenteeism. Year heads reported that they mak@aatorith parents to follow up on
absenteeism. However, evidence was gathered thahtzism among a cohort of students
is an ongoing concern and impacting on their legyniTo further promote school
attendance, a number of actions should be takenfanuhlised in a school attendance
strategy that is developed in consultation withkettelders. Absence lists should be
monitored by year heads on a weekly basis, accuetulbsences should be reported at an
earlier stage to parents and regular short-termrassar improved attenders should be put
in place. Drafting these measures to formulatatsendance strategy, in consultation with
stakeholders, is required.

The students interviewed emphasised that the semalonment is tolerant and inclusive.
They also stated that they feel the school deatg gfectively with issues of bullying.
During the evaluation, it was notable that studergee very well behaved during breaks.

The provision of a breakfast club for all studeatsl an after-school homewockub for

first-year students is reflective of the schooti®sg ethos of care. Class tutors work with
students in junior cycle communicating concernydar heads for action. The guidance
counsellor and chaplain meet weekly on a voluntaagis to share information. Also
members of a pastoral care team meet twice a ijeavever the largely informal operation



of that care work now needs to be built upon witetadent support team operating as
envisaged in th&udent Support Teams in Post-Primary Schools guidelines (2014). Given
the context of growing enrolment, the need to alirmte and track student support
interventions in a formal manner is necessary. Anfd care team meeting should be
organised on a weekly basis bringing together aosananagement representative, the
guidance counsellor, SPHE co-ordinator, chapland gear heads. An agreed template
should be used to record the outcomes of thesengsgfocusing on agreed actions, who
is responsible for implementing them, and trackimg outcomes of those interventions at
subsequent meetings. It is suggested that a peeorimgy network be established to further
support first-year students in their new educatienaironment.

In the questionnaires administered during the exeln, the majority of students reported
that they do not have a say in how things are dotiee school. The students stated during
the focus group meeting that they would like a stuccouncil to be formed in the school,
as existed in previous years. In line with the Edan Act (1998) the board should
establish and maintain procedures to facilitateitkelvement of students in the operation
of the school whether through a student counaiitber mechanism promoted by the board.

The school offers a wide range of subjects andutheange of senior cycle programmes to
meet the needs of a diverse student cohort. Thitabiitly of a short taster programme
supports first-year students in making informedjactbchoices regarding options. In line
with good practice an open choice of subjects aviged at both junior and senior cycle
with the school indicating that a large percentafstudents are enabled to access their
subject preferences each year

Class period allocation is appropriate in prachjcall subject areas. The spread of lessons
in a small number of subjects would benefit froneager distribution across the week.
Social, Personal and Health Education is timetabideall junior cycle students, however
Relationships and Sexuality Education (RSE) isdaivered in a consistent manner to all
senior cycle students. This compliance issue shbaldaddressed and an updated RSE
policy should be developed in line with Circularttee 0037/2010.

There is good provision of guidance for studertiowever, a balance of some timetabled
guidance for senior cycle students, delivered enoaular basis, should be blended with
the appointment system to maximise student acaeshet service. The guidance plan
should be brought to completion to reflect a wheshool approach to guidance.

The school receives a substantial allocation fodestits with additional educational needs
including resources for low-incidence special etiocal needs (SEN) allocated by the
National Council for Special Education (NCSE), Eslglas an Additional Language needs
(EAL), and students with high-incidence specialadional needs and/or learning support
needs. This pool of resources is currently depldgeal number of ways including smaller
classes for literacy and numeracy support for sttgdesith low incidence learning needs,
some group support for students with exemptionmfidsh, some smaller subject class
groups and some broader subject choices. While sintieese uses are in line with the
intended purpose of the allocation, a significaopprtion of the uses are not.

The following recommendations are made for the fiskk and effective organisation and
provision of supports. A smaller SEN team shouldeb&blished consisting of teachers
with suitable experience and qualifications whd wiket regularly to co-ordinate planning
and interventions with students and to review tipeagress. This team through flexible
modes of provision tailored to the specific neeflstodents should deliver the majority of
the allocated support hours. The school shoulde€r@atudent register to track the use of
allocated hours and how each student receives guggp@er Circular 70/2014. Good work



has been done in establishing baselines for prgfithe reading ages of incoming first
years. While this data is used to inform suppartsfume students the provision needs to be
expanded so that the identified literacy and numereeds of the wider student cohort are
met.

Confirmation was provided that the board of manag@nhas formally adopted tthild
Protection Procedures for Primary and Post-Primary Schools without modification and
that the school is compliant with the requiremenftshe Child Protection Procedures for
Primary and Post-Primary Schools.

1.3Management of facilities

The school building and grounds are well maintaiaed the school is commended for
achieving its first Green Flag. Corridors are brigind spacious and the displays of
students’ work and achievements create a strongesehcommunity. The school has a
good range of sports facilities, specialist rooms well equipped and many classrooms
have good quality print-rich environments. Eaclsstaom has an interactive whiteboard
and the school has four computer rooms.

The school’s health and safety statement shouldeWewed and updated in line with the
Guidelines on Managing Safety and Health in Post-Primary Schools (2010). Risk
assessment audits should be carried out by stdffeim respective teaching and working
areas. The concerns raised in relation to the nmigin studies room should be addressed
as a matter of priority

2. QUALITY OF LEARNING AND TEACHING
2.1 The quality of learning and teaching

A review of subject and programme plans highlighg@phificant variation in the level of
development reached. While in some cases plans pvenarily content driven, very good
quality plans to guide teaching and learning wds® @bserved. In these, topics were
linked to appropriate learning outcomes, methodeklg resources and assessment
strategies. These models of best practice shouldskd to inform subject plans across
departments. The structuring of schemes of worthis manner will facilitate improved
collaboration and provide a means to develop agstetegies in relation to literacy,
numeracy and assessment for learning practices.

The analysis of certificate examination results doypject departments should include a
commentary on teachers’ reflections and shouldirmittargets and action plans for
improvement in line with the school’'s self-evalgatiplanning process. As part of this
process subject departments should review higket lgptake rates in their subjects at both
junior and senior cycle and trends in achievemest @ number of years to inform action
planning. These analyses should be submitted tbdhed.

In the majority of lessons observed, the qualitytezfching and learning was good, with
very good practice noted in some lessons. Theressage to improve the teaching and
learning strategies employed in a minority of lesso

The intended learning outcomes were clear and dhaith students in practically all
lessons. In a small minority of cases these wevewed at the end of the lesson to assess
and consolidate the learning achieved. This goadtjme should be adopted in all lessons.



In the majority of lessons observed a good rangeffettive methodologies was employed
to engage students in their learning includingihgknew concepts or skills with students’
prior learning and experiences, the use of di¢gaining resources, group work, pair work,
and practical work. A variety of good quality resmes were prepared in advance to
develop instruction and support student learning.

There was evidence of differentiation by use ofrpand group work, resources,
individualised support and where an incrementat@ggh was adopted to support students’
understanding of key concepts in a small numbégssons. In the context of mixed-ability
classes the use of differentiated worksheets dagrasents where the task can be tailored
according to students’ ability is recommended.

Best practice in questioning was observed wherstiunes were well distributed across the
class and used to develop higher-order thinkintissiirected questioning should be used
more regularly so that students of all abilities ehallenged and included.

Literacy was focused on in many lessons by cleatagation of key terms and concepts
and attention was paid to numeracy where relevidftiile subject department plans
identified subject-specific ways in which literacguld be supported, no explicit links to
the school’'s self-evaluation actions and targetsliferacy improvement were evident in
these plans.

A positive atmosphere underpinned by respectfidradtions was observed in almost all
lessons. In a few cases students were not opjireaiaged with activities assigned within
class time. To address this issue, classroom maregeprotocols should be clearly
communicated to students and greater differentiatio the methodologies should be
employed to support student engagement.

Homework is regularly assigned in the majority abes and this good practice should be
extended to all lessons to support learning outsidee classroom. Very good practice was
observed where students’ work is regularly chedkgteachers and provided with written
feedback to guide improvement. Notwithstanding tiedd oral feedback was provided in
some lessons, there is significant scope to devaopment-based assessment on students’
written work in line with assessment for learningnpiples. A whole-school assessment
policy should be developed to support the widerlémgntation of best practice in relation
to assigning homework, correcting work and shadsgessment criteria with students to
support peer and self-assessment.

3. IMPLEMENTATION OF RECOMMENDATIONS FROM PREVIOUS
EVALUATIONS

3.1 Management

Eight published subject inspection reports weraeersged as part of the evaluation. Good
progress has been made by management in the recatatimns of these reports with

regard to whole-school provision. School managerhastimplemented recommendations
of the WSE report (2007) with regard to instructiime, provision for SPHE and class
period allocation to subjects. However, key recomaagions in relation to whole-school

planning, policy development and additional edwrsti needs have not been addressed.

3.2 Learning and teaching

Good progress was noted in some aspects of teaahihdearning arising from previous
evaluation reports. Learning outcomes were sharitd students and there was good
variety in the teaching methodologies used. Recenuations regarding subject planning



have been acted upon in some cases. The incressed assessment for learning practices
and the greater implementation of differentiatidnategies continue to be areas for
development across subject areas.

4. THE SCHOOL'S SELF-EVALUATION PROCESS AND CAPACITY F OR
SCHOOL IMPROVEMENT

Steps that have been taken in recent years folokachprovement include the introduction
of extra subjects at senior cycle, mixed abilitgssl groups in core subjects for first year
and progressing a significant school extension gotoj Teachers engaging in peer
observation through the Droichead programme is &y positive. With regard to school
self-evaluation the school is in the initial stagéghis process. The school has developed
an SSE report and a school improvement plan (dPljtéracy is a work in progress. To
build on the work achieved to date the areas pised for improvement in the SSE report
should be advanced by the implementation of agstestegies to support the literacy
demands in each subject area. Steps should alsddre to further advance a whole-school
numeracy strategy.

The school has the capacity to engage in schdeégaluation. However, it is essential that
action planning for improvement in line with SSEmhing is developed and implemented
through formal whole-school planning structureso®g school leadership and engagement
with the support services to develop the skill wéhin the school community are also
necessary to effect school improvement.

Published October 2015



Appendix
SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Area 1 Observations on the content of the inspdoh report

The Board of Management of St Patrick's ComprehenSichool welcomes the inspection
report and in particular the findings in regargtrity given to student care, the
commitment of staff and the broad curriculum orenff

As per the findings the Board will continue to lopgortive of the school in adopting a
proactive approach to planning for school improvenaand in providing supports for
building on the good teaching and learning and gwadtice in lessons noted in the report.
The Board will continue to ensure the provisiorgobd facilities in the school as noted in

the report. In that context the Board welcomesptioeision of a large modern extension to
the school which will further enhance those faeiit

Area 2 Follow-up actions planned or undertaken sice the completion of the
inspection activity to implement the findings and ecommendations of the inspection.

The Board of Management has put in place a plattdn to implement the
recommendations of the report.

A student care team has been established and litdgam the process of reviewing and
enhancing supports for students with additionacatlanal needs.

A review of the code of behaviour has commencedliuing all the stakeholders in the
school and it is expected that the review will benpleted shortly.

A Student Council is being established and thisgse will be completed very soon.

The Board is reviewing each recommendation anthgdtrgets by which the
recommendations will be implemented in full oves tlext twelve to eighteen months.
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